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Abstract

This article examines the concept of social education in Nahj al-
Balagha and elucidates it within the framework of Leibniz’s social
thought. The central question concerns how, considering the infinite
knowledge and power of God and His benevolence toward creatures
and humankind—which manifest in society and social education—
the dynamic movement of social education can be explained. This
movement is understood in such a way that when something is
gradually changing or being transformed, it possesses a quality that
is interpreted as motion. In motion, an entity emerges from its initial
shell and attains another shell and core, or ceases to exist and is
replaced by another entity. This process is observed in the course of
social education. In this article, by employing a documentary
method, information related to the research problem has been
collected, and the alignment between two perspectives—one
Islamic, derived from Nahj al-Balagha, and the other Christian,
rooted in the philosophy of Leibniz—is clearly demonstrated in the
field of social education. Using a descriptive-analytical and
comparative approach, we have sought to analyze this issue and to
foster reflection aimed at understanding the solidarity of divine
religions in addressing human concerns.

Keywords: Nahj al-Balagha, Leibniz, education, social education,
educational system
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EXTENDED ABSTRACT
The subject of social education within the

framework of Nahj al-Balagha and its comparative
alignment with the philosophy of Leibniz provides
a fertile ground for exploring the intersection of
Islamic and Western intellectual traditions. Social
education is not merely a process of imparting
values and skills; rather, it involves the refinement
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of human capabilities toward worldly and spiritual
equilibrium. From an Islamic perspective,
particularly in Nah;j al-Balagha, social education
embodies a God-centered orientation whereby
individual virtues and communal responsibilities
intertwine in a dynamic system of ethical
development. This system situates the human being
as an inherently social creature whose moral
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conscience inclines toward goodness and beauty.
At the same time, social education, as scholars of
sociology explain, constitutes a process through
which societal norms, roles, and behaviors are
internalized so that individuals can perform
effectively within their communities (Bagheri,
1995). Furthermore, linguistic analyses of the term
“tarbiya” across classical Arabic lexicons reinforce
the notion of cultivation, growth, and guidance as
fundamental to education (Riahi, 1997). Thus, in
both linguistic and sociological traditions, social
education signifies a transformative movement—a
motion in which entities shed former shells and
acquire new ones, symbolizing the continual
advancement of individuals and societies. Such
conceptions are not limited to Islamic thought; they
find resonance in Leibniz’s philosophy, where the
principle of dynamic change and the role of divine
benevolence frame human existence within the
realm of possible worlds.

Within Islamic intellectual traditions, the scope of
education is intrinsically linked to the development
of the human being as God’s vicegerent on earth,
aiming to harmonize worldly conduct with divine
will. Islamic scholars, from medieval exegetes to
contemporary thinkers, define Islamic education as
the blossoming of God-given talents to achieve
balance in life and to reach the nearness of God
(The Office of Collaboration between the
Seminary and University, 2002). According to
this perspective, education is not only the activation
of latent potentials but also the harmonization of
diverse human faculties under the umbrella of
divine guidance. As Ghaemi emphasizes, education
is the revival of the innate divine disposition (fitra)
within humans, guiding them toward infinite
perfection (Ghaemi, 1999). Such an approach
underscores that education is both a spiritual and
social imperative, with implications for individual
moral growth and societal solidarity. The emphasis
on fitra reveals that human beings are naturally
inclined toward sociability and virtue, even as
environmental, hereditary, and cultural factors
contribute to shaping personality. This holistic
understanding of Islamic education reinforces the

idea that nurturing individuals’ inclinations toward
goodness can be harnessed in designing curricula
and pedagogical methods that align external forms
with inner virtues. Moreover, by embedding
aesthetic dimensions within educational practices,
the Islamic pedagogical system appeals to the
human inclination toward beauty, ensuring that
moral and intellectual development is not divorced
from the cultivation of taste and appreciation
(Bagheri, 1995).

From the vantage point of sociology, social
education involves the processes of socialization
whereby norms, skills, values, and motivations are
instilled in individuals to prepare them for current
and future roles within society. The phenomenon of
socialization is described as the harmonization of
individuals with group values and norms,
equipping them with the capacities to integrate into
collective life (Alagheband, 1999). Such
perspectives reveal a structural dimension to
education, in which the broader educational system
molds individuals in ways that ensure the
reproduction of societal order. Yet, from the
Islamic viewpoint, as articulated in Nahj al-
Balagha, social education surpasses the confines of
functionalist socialization, instead rooting itself in
the criterion of truth and divine will rather than
mere societal approval. Imam Ali (peace be upon
him) emphasizes that the legitimacy of values in
social education derives not from worldly or
governmental endorsement but from their
alignment with divine truth. This divergence
underscores a key difference: while Western
sociology often highlights conformity and
adaptation to social norms, Islamic thought stresses
accountability to God and the alignment of one’s
conduct with higher moral purposes. This
comparison lays the foundation for appreciating
how Leibniz’s conception of metaphysical
necessity and moral responsibility parallels the
Islamic view that human beings possess agency
conditioned by divine wisdom. For Leibniz,
necessity is divided into metaphysical and
conditional necessity, where the latter affirms
human responsibility and choice. Such a view
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resonates strongly with the Islamic insistence on
inner responsibility, whereby education must
nurture learners to internalize values genuinely
rather than superficially conform under coercion.
In examining the philosophical contributions of
Leibniz, one finds a rich tapestry of ideas that align
closely with the Islamic vision of social education.
Leibniz sought to reconcile divine omniscience and
omnipotence with human freedom by positing the
existence of “possible worlds” and the principle of
sufficient reason. For him, God’s choice of the best
possible world ensured both divine benevolence
and human agency. In the realm of social
philosophy, Leibniz’s ideas inspired later thinkers
such as Gabriel Tarde, whose sociology of
imitation, contradiction, and adaptation highlighted
the dynamic and creative processes underlying
social change. Latour aptly termed this the
“sociology of translation,” emphasizing how
individual creativity generates new social currents
within a broader framework of continuity and
transformation. Such conceptualizations mirror
Nahj al-Balagha’s emphasis on dynamic
movement, where education is likened to motion—
an ongoing transformation through which entities
evolve into higher forms or give way to successors.
This perspective recognizes the dialectic of
continuity and change as inherent to social life and
situates education as the process by which human
beings navigate these transformations responsibly.
Both Leibniz’s conditional necessity and Nahj al-
Balagha’s insistence on internalized responsibility
converge in portraying education as a process of
genuine choice informed by divine guidance. The
goal, therefore, is not to impose external constraints
but to cultivate inner conviction, whereby learners
embrace responsibilities willingly, thus preserving
dignity and autonomy even while fulfilling social
obligations.

The comparative analysis of Nahj al-Balagha and
Leibniz’s philosophy highlights a profound
convergence between two seemingly disparate
traditions: both underscore that social education
must harmonize external order with inner
conviction. In Islamic thought, this dual emphasis

manifests in the insistence that educational
materials and practices be presented attractively
and gracefully, catering to the human love of
beauty and fostering genuine commitment
(Bagheri, 1995). In Leibnizian philosophy, the
distinction between metaphysical and conditional
necessity ensures that human beings are not
stripped of agency, but rather endowed with the
responsibility to choose rightly within the
parameters of divine wisdom. Together, these
perspectives underline that effective social
education involves not only transmitting
knowledge and skills but also cultivating the moral
conscience and volition of learners. This integrated
approach recognizes that humans are not passive
recipients of social pressures; instead, they are
active agents whose inner convictions determine
the authenticity of their commitments. The
emphasis on responsibility, dignity, and beauty in
both traditions reveals a shared aspiration to create
educational systems that foster holistic human
development, balancing worldly duties with
spiritual growth. It is within this convergence that
the solidarity of divine religions in addressing
human concerns becomes most evident, providing
a common platform for interreligious dialogue and
collaboration on educational and social issues.

In conclusion, the extended exploration of social
education in Nahj al-Balagha alongside Leibniz’s
social philosophy illustrates that both traditions
converge on the necessity of aligning human
development with divine wisdom, responsibility,
and moral beauty. While Nahj al-Balagha
emphasizes God-centeredness, justice, and the
inner acceptance of responsibility, Leibniz
underscores conditional necessity, human agency,
and the dynamic processes of social change.
Together, they present a coherent vision of social
education as a transformative process that nurtures
individuals and societies alike. By integrating these
perspectives, one can cultivate an educational
framework that not only addresses the immediate
requirements of social order but also aspires to
elevate humanity toward higher moral and spiritual
goals. This integrative approach ensures that social



education remains a dynamic, purposeful, and
divinely anchored endeavor capable of guiding
individuals and societies toward justice, harmony,
and perfection.
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