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Abstract

Education, as one of the fundamental pillars in the formation of
human personality and behavior, has been the focus of profound
attention in both the domains of educational jurisprudence and
educational psychology. Educational jurisprudence, relying on
Islamic sources such as the Holy Qur’an, the Prophetic Sunnah, and
Shar‘i rulings, views education as a divine, value-oriented process
aimed at nurturing an exalted human being who approaches divine
perfection. In contrast, educational psychology, drawing upon
empirical evidence and scientific theories, focuses on analyzing
learning processes and cognitive, emotional, and social
development. This study, using an analytical-descriptive method
and credible library sources, provides a comprehensive comparison
of the theoretical foundations, guiding principles, and practical
methods of these two fields, examining their similarities,
differences, and potential areas of synergy. Furthermore, the
relationship between these two approaches and the Islamic
educational system is analyzed, offering strategies for integrating
them to achieve a holistic education that both meets individuals’
psychological and emotional needs and aligns with Islamic values.
The findings indicate that the integration of educational
jurisprudence and educational psychology can lead to the design of
a dynamic educational system that preserves Islamic authenticity
while utilizing scientific tools to enhance educational quality. By
emphasizing credible sources, this study offers practical
recommendations for implementing this integration in educational
and family environments.

Keywords: Educational jurisprudence, educational psychology,
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EXTENDED ABSTRACT

Education represents a foundational pillar in
shaping human personality and behavior, and it
constitutes one of the most dynamic intersections
between revelation-based knowledge and empirical
sciences. Educational jurisprudence (Figh-e-
Tarbiya), grounded in Islamic sources such as the
Qur’an, Sunnah, and Shar‘i rulings, perceives
education as a divine and value-oriented process
aimed at moral purification (tazkiyah), spiritual
perfection, and proximity to God (A'Rafi, 2016). In
contrast, educational psychology emerges from
empirical and experimental traditions, emphasizing
learning  processes, cognitive development,
motivation, and socio-emotional adaptation (Seif,
2011). This study adopts an analytical-descriptive
methodology using credible library sources to
compare and integrate the epistemological and
methodological structures of these two domains. It
argues that although educational jurisprudence and
educational psychology differ in their ontological
and epistemological foundations, both pursue the
same ultimate goal—human flourishing through
the cultivation of intellect, morality, and discipline.
Islamic education, positioned between the
transcendental objectives of jurisprudence and the
empirical practicality of psychology, provides the
ideal integrative framework for constructing a
holistic educational system that honors spiritual
values while employing scientific methods. Thus,
by synthesizing divine law and human behavioral
science, this paper demonstrates how Islamic
education can address both the metaphysical and
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psychosocial dimensions of learning and moral
development in modern society.

The theoretical foundations of educational
jurisprudence derive from a monotheistic
worldview that considers the human being as a dual
entity—material and  spiritual—with  innate
potential for divine perfection. Based on Qur’anic
principles such as fitrah (natural disposition),
human education is seen as the process of
preserving and nurturing innate goodness against
environmental corruption (Bagheri, 2010). Central
theological doctrines—Tawhid, Nubuwwah, and
Ma‘ad—structure the framework of Islamic
pedagogy by emphasizing harmony with divine
will, prophetic exemplarity, and accountability in
the Hereafter (Khosropanah, 2017).
Jurisprudential rules like tadbir (preparation),
takhfif (facilitation), and tadarruj (gradualism)
provide procedural guidelines for pedagogical
practice, ensuring alignment between moral
training and cognitive capacity (Mesbah Yazdi,
2009). Meanwhile, educational psychology bases
its theory on the empirical study of human growth
and learning. Thinkers such as Piaget and Vygotsky
defined stages of cognitive development and the
concept of the “zone of proximal development,”
showing how social interaction and guided
participation shape learning (Vygotsky, 2013).
Bandura’s social learning theory underscores
imitation and observation as mechanisms of
behavioral (Bandura, 2008).
Furthermore, Deci’s self-determination theory

acquisition

identifies intrinsic motivation as the core of
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autonomous learning (Deci & Ryan, 2011). These
psychological principles, though secular in origin,
align with Islamic notions of gradual moral
cultivation and reward-based behavior regulation,
thereby creating fertile ground for interdisciplinary
integration.

In their guiding principles, educational
jurisprudence prioritizes moral discipline, the
preservation of dignity, and the gradual
internalization of virtue. Principles such as amr
bi’l-ma ‘riif wa nahy ‘an al-munkar (enjoining good
and forbidding evil) and wagayah (prevention)
reflect a preventive ethical framework that aims to
shape  social  responsibility and  moral
consciousness (Tabatabaei, 1995). The principle
of tadarruj—gradual education—corresponds to
developmental psychology’s stage theory and
scaffolding mechanisms (Hurr Amili, 1988). In
contrast, educational psychology employs
principles of reinforcement, feedback,
differentiation, and learner-centered participation
(Skinner, 2006; Zimmerman, 2015). Positive
reinforcement encourages desirable behaviors
through praise or reward, while continuous
feedback ensures performance monitoring
(Kadivar, 2016). The psychological principle of
self-regulation ~ complements  Islamic  self-
accountability (muhasabah), and both disciplines
share the conviction that education must balance
autonomy with moral restraint. Thus, the
jurisprudential approach grounds pedagogy in
immutable ethical law, whereas psychology
contributes empirical adaptability and contextual
sensitivity.
Methodologically,  both
complementary techniques for moral and cognitive
training.  Jurisprudential  pedagogy  applies
approaches such as Qur’anic storytelling, parental
exemplarity, moral habituation, and religious
rituals to instill ethical values (A'Rafi, 2016; Hurr
Amili, 1988). For instance, shaping behavior
through early childhood habituation aligns with the
Islamic emphasis on teaching prayer and modesty

disciplines  offer

from a young age (Qara'ati, 2011). Educational
psychology, meanwhile, operationalizes methods

like classical and operant conditioning (Pavlov,
2001; Skinner, 2006), observational learning
(Bandura, 2008), and active learning models such
as PQ4R (Seif, 2011). These techniques are
adaptable, measurable, and replicable in modern
educational settings. The jurisprudential method,
however, retains an irreplaceable depth by
grounding pedagogy in moral intention and divine
accountability. The convergence of both
perspectives suggests that combining Islamic
narrative pedagogy with experiential learning
strategies can promote both emotional engagement
and cognitive mastery.

From a comparative epistemological standpoint,
educational jurisprudence is normative, value-
centered, and deductive, relying on revelation
(wahy), reason (‘agl), and transmitted tradition
(naql), while educational psychology is empirical,
descriptive, and  inductive, relying on
experimentation and observation (Shariatmadari,
2008). Ontologically, jurisprudence perceives
humans as spiritual beings striving for nearness to
God, whereas psychology views them as
biopsychosocial organisms seeking equilibrium
between needs and goals (Bagheri, 2010).
Methodologically, jurisprudential approaches are
principle-based and universal, while psychological
approaches are context-specific and outcome-
driven (Khosropanah, 2017). Despite these
divergences, synthesis is achievable through shared
humanistic assumptions—such as the importance
of modeling, social influence, and gradual
development (Hemmat Banari, 2004). Both
traditions affirm the pedagogical power of
imitation, with Bandura’s modeling theory
paralleling the Islamic concept of prophetic
exemplarity (uswah hasanah). Furthermore, the
jurisprudential emphasis on niyyah (intention) and
tagwa (piety) can enrich psychological frameworks
that currently focus on behavior rather than inner
motivation. This comparative analysis thus calls for
an integrative epistemology of education rooted in
the transcendental yet empirically informed view of
human potential.
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