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Abstract

The approach of “negative or restrictive” education, as opposed to
“positive” education, represents one of the theoretical foundations of Islamic
education. The negative (restrictive) method refers to refraining from the
use of coercive and prescriptive techniques, which is considered the only
path to the flourishing of human innate talents and capabilities. Restrictive
education is presented as the sole natural method in the Qur’an, hadiths, and
the perspectives of Islamic philosophers. The primary challenge facing the
educational system in our country is the dominance of positive methods that
have overshadowed restrictive approaches in education. The continuous
influx of educational and pedagogical ideas, plans, and programs in families,
schools, and educational institutions has increasingly distanced children
from innate education—which is self-based, meaningful, and
developmental—and has directed them toward positive education, which is
externally based, artificial, and imitative. This divergence leads to
misalignment and conflict between the inputs and outputs of the country’s
educational system. In this study, the two perspectives—“positive
education” and “restrictive education”—are first compared descriptively in
terms of theoretical foundations and practical methods and analyzed in
detail. Ultimately, the “restrictive education method” is examined as the
only “effective and elevating” approach in Islamic education, accompanied
by conclusions and essential constructive recommendations. The researcher
aims to demonstrate that the application of “restrictive education” and the
avoidance of positive education, along with presenting instructional content
compatible with the innate nature of students, leads to their intellectual
flourishing and positions them on the path of creativity and erudition.
Educational institutions must revise curricula and implement restrictive
instructional programs and teaching methods to assist students in developing
individual and social talents and abilities, thereby fostering their creativity
and intellectual refinement.

Keywords: innate education, restrictive education, innate talents, natural
flourishing
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EXTENDED ABSTRACT
The concept of education in Islamic thought

encompasses not only the transmission of
knowledge but also the cultivation of innate human
potentials and moral virtues. Among the diverse
perspectives in Islamic pedagogy, the approach
known as “negative” or “restrictive” education has
received growing attention due to its alignment
with human nature and innate development. Unlike
positive or prescriptive education, which relies on
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external imposition and structured instruction,
restrictive education emphasizes minimizing
interference and allowing the natural capacities of
the child to unfold according to their intrinsic
disposition. This approach is grounded in the
Qur’an, prophetic teachings, and the works of
classical and contemporary Islamic philosophers,
who argue that human beings are created with an

innate  predisposition  towards virtue and
knowledge, and that the role of educators is
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primarily to remove obstacles to this natural growth
rather than to impose artificial structures (Javadi
Amoli, 2018; Motahhari, 1986). Within this
framework, the development of moral, intellectual,
and spiritual capacities is not achieved by additive
instruction but by the careful guidance and
structured withdrawal of inappropriate external
influences, allowing the child’s inborn tendencies
to manifest and flourish. Contemporary critiques of
conventional educational methods highlight the
dominance of positive pedagogy, which often treats
children as passive receptacles to be filled with
externally determined content, thereby
constraining autonomy and intrinsic motivation.
The negative educational paradigm seeks to
counteract this trend by privileging self-directed
growth and emphasizing the alignment of
educational practices with the child’s innate
constitution (Karimi, 2014; Rad, 2015b).

The theoretical foundations of restrictive education
are deeply rooted in the notion of human nature
(fitrah) as elaborated in the Qur’an and classical
Islamic philosophy. According to these sources,
humans are inherently inclined towards
knowledge, moral goodness, and spiritual
awareness, and education should facilitate rather
than redirect these natural propensities. The works
of Motahhari and other Islamic scholars emphasize
that the act of teaching should not override the self-
developmental processes embedded within the
human soul but should instead focus on the
elimination of external constraints that hinder the
emergence of intrinsic capabilities (Mesbah Yazdi,
1995; Motahhari, 1991). This educational
approach aligns with contemporary constructivist
theories in psychology, which argue that learning is
an active process of knowledge construction rather
than passive reception (Gardner, 1991; Piaget et
al., 1984). By providing an environment that
respects the child’s natural disposition and
encourages self-exploration, restrictive education
aims to cultivate intellectual autonomy, creativity,
and ethical maturity, fostering individuals who are
capable of independent judgment and sustained
moral reasoning. Empirical and theoretical studies
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have demonstrated that excessive external
imposition in educational settings often leads to
dependency, reduced intrinsic motivation, and
superficial ~ understanding, reinforcing  the
relevance of a negative or minimalist intervention
strategy (Ashayeri, 2003; Fardansh, 1998).
Practically, the methods of restrictive education
involve a set of pedagogical principles that
emphasize the primacy of self-regulation,
reflection, and guided autonomy. The educator’s
role is conceptualized as a facilitator or gardener
who ensures that the conditions necessary for the
child’s natural development are present while
refraining from unnecessary interference. This
includes the deliberate avoidance of coercive
measures,  prescriptive  reinforcement, and
excessive instruction, which are typical of
conventional positive pedagogical approaches.
Techniques such as Socratic questioning, reflective
dialogue, and the creation of choice-rich
environments are used to engage the child actively
in their learning process, promoting self-discovery
and the internalization of ethical and cognitive
principles (Karimi, 2014; Rad, 2015a). These
strategies are intended to cultivate a sense of
agency and responsibility, allowing children to
experience the consequences of their choices
within a supportive context, thereby reinforcing
self-directed learning and ethical discernment. The
philosophical rationale for these methods is
grounded in the belief that moral and intellectual
capacities cannot be effectively transmitted from
teacher to student through imposition; instead, they
must emerge from within the learner when
appropriate conditions and guidance are provided
(Motahhari, 1995; Tabatabai & Mousavi
Hamadani, 2003).

The alignment of restrictive education with
developmental  psychology is  particularly
significant.  Contemporary  cognitive  and
educational research, including the work of Piaget
and Gardner, supports the notion that children learn
most effectively when they construct knowledge
actively rather than merely receiving information.
The restrictive model, by prioritizing minimal
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interference and respect for intrinsic motivations,
fosters higher-order thinking, problem-solving
skills, and creative capacities. It recognizes that
every learner possesses a unique constellation of
talents, predispositions, and interests, and that
education should adapt to these inherent traits
rather than enforcing uniformity (Gardner, 1991;
Piaget et al., 1984). Furthermore, neurological
studies suggest that excessive external control can
inhibit the development of executive functions,
autonomy, and intrinsic reward systems, whereas
environments that promote self-regulation, choice,
and natural challenge stimulate adaptive cognitive
and emotional development. By allowing children
to encounter manageable difficulties, make
decisions, and experience the natural consequences
of their actions, restrictive education encourages
resilience, self-efficacy, and lifelong learning
habits (Fardansh, 1998).

The ethical dimension of restrictive education is
also central, as it emphasizes the cultivation of
moral judgment and spiritual growth alongside
cognitive  development. Islamic educational
thought posits that true knowledge is inseparable
from ethical awareness, and the development of
virtue is intimately connected with self-directed
reflection and alignment with divine guidance. By
refraining from excessive directive control and
allowing children to engage in self-exploration,
restrictive education supports the internalization of
moral principles and the development of
autonomous ethical reasoning (Javadi Amoli,
2018; Motahhari, 1986). This approach fosters a
sense of responsibility and empathy, as children
learn to evaluate the consequences of their actions
and understand the needs and perspectives of
others. In practical terms, this translates into
educational  environments that encourage
cooperation, reflective discussion, ethical decision-
making, and active participation, all grounded in
respect for the child’s innate disposition and
potential. The negative approach thus integrates
cognitive, emotional, and spiritual dimensions of
development, promoting holistic education that is
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consistent with Islamic pedagogical philosophy
(Mesbah Yazdi, 1995; Rad, 2015b).

Research on the implementation of restrictive
educational methods indicates that they can
significantly enhance creativity, autonomy, and
self-directed learning outcomes. Observational and
qualitative studies suggest that students in
environments that employ minimal interference,
guided inquiry, and reflective engagement
demonstrate  higher  engagement, intrinsic
motivation, and the ability to generate original
ideas compared with peers in highly prescriptive,
externally controlled settings. By reducing
dependency on external rewards and coercive
measures, these methods cultivate self-regulatory
capacities and adaptive learning behaviors that
persist beyond formal educational contexts
(Ashayeri, 2003; Karimi, 2014). Furthermore,
teachers and parents adopting a restrictive
orientation report enhanced satisfaction and
efficacy, as they observe children developing the
ability to solve problems independently, pursue
personal goals, and make ethical choices aligned
with their innate dispositions. The literature
emphasizes that the success of this approach relies
on careful balance: sufficient guidance must be
provided to ensure safety, support, and scaffolding,
while avoiding undue imposition that would
override natural developmental trajectories.

In  conclusion, the restrictive or negative
educational approach represents a compelling
model for cultivating self-directed, ethically aware,
and cognitively autonomous learners within an
Islamic framework. By privileging the child’s
innate disposition, emphasizing self-regulation,
and minimizing prescriptive interventions, this
method fosters holistic development encompassing
intellectual, moral, and spiritual dimensions. It
encourages creativity, resilience, and a lifelong
engagement with learning, ensuring that the child’s
natural potentials are realized and aligned with
ethical and spiritual growth. This framework also
provides practical guidance for educators and
parents, emphasizing  reflective  practice,
facilitation rather than imposition, and the creation
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of conditions conducive to self-directed
flourishing. As such, restrictive education offers a
philosophically grounded, empirically supported,
and ethically coherent strategy for contemporary
educational contexts, promoting learners who are
both capable and virtuous, fully prepared to
contribute meaningfully to society while remaining
faithful to their innate disposition.
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