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Abstract

This study aims to comparatively examine the anthropological foundations
of negative and positive education in the Qur’an and in the thought of Kant,
Comenius, and Pestalozzi. The central premise is that every educational
system is grounded in a specific conception of human nature, freedom,
reason, will, educability, and the legitimate scope of educational
intervention, and that differences in these assumptions produce different
interpretations of negative and positive education. The study employs an
analytical-comparative method and examines the four perspectives through
such themes as human nature, educability, freedom and discipline, reason
and volition, the role of environment and the educator, and the ultimate aim
of education. The findings indicate that the Qur’anic perspective regards the
human being as endowed with innate disposition, reason, free will, and the
capacity for moral and spiritual development, while also remaining
vulnerable to negligence, deviation, and uncontrolled desire. Accordingly,
negative education is directed toward removing obstacles to development,
whereas positive education focuses on cultivating intellectual, moral, and
spiritual capacities. In Kant’s thought, negative education is primarily
expressed through discipline and the restraint of natural inclinations, while
positive education seeks to develop moral autonomy and rational self-
government. Comenius emphasizes universal educability, conformity with
nature, and gradual development, whereas Pestalozzi stresses the
harmonious cultivation of intellectual, emotional, and practical capacities
within an environment of affection and experience. The study concludes that
all four perspectives regard negative and positive education as
complementary rather than mutually exclusive, although they differ
fundamentally in their conceptions of human nature, the source of values,
the meaning of freedom, and the final aim of education. Among these
approaches, the Qur’anic model offers a more integrated framework by
linking innate disposition, reason, freedom, responsibility, and spiritual
development.
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EXTENDED ABSTRACT
The anthropological foundations of education
constitute one of the most fundamental dimensions
of educational philosophy because every
educational system, whether explicitly or
implicitly, is grounded in a particular conception of
the human being, human nature, freedom,
rationality, moral agency, and the possibility of
development. Educational goals, disciplinary
practices, pedagogical methods, and expectations
regarding the role of the learner cannot be fully
understood  without first identifying the
assumptions made about what a human being is and
what he or she can become. From this perspective,
the distinction between negative and positive
education acquires particular importance. Negative
education refers to those educational processes that
seek to remove, restrain, prevent, or neutralize
factors that obstruct human development, whereas
positive education refers to the deliberate
cultivation of desirable capacities, virtues, forms of
knowledge, habits, and modes of action. This
distinction should not be reduced to a simple
opposition between prohibition and instruction,
because both dimensions arise from deeper
assumptions regarding whether human beings
possess innate capacities for growth, whether such
capacities are vulnerable to corruption, and
whether external discipline is necessary for
achieving genuine autonomy. Shariatmadari
emphasizes  that  educational  philosophy
necessarily depends on prior assumptions about
human nature, freedom, values, and the aims of life
(Shariatmadari, 2024). Likewise, the historical
development of educational thought in the West
demonstrates that changes in conceptions of human
nature have consistently transformed
understandings  of  discipline,  childhood,
rationality, and education itself (Kardan, 2025). In
the Qur’anic perspective, the human being is
simultaneously endowed with reason, will, innate
disposition, and the capacity for moral
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transcendence, while also remaining vulnerable to
ignorance, egocentrism, heedlessness, and the
domination of uncontrolled desire. The concept of
fitrah is especially significant in this regard because
it implies that the human person possesses an
original disposition toward truth, goodness, and
higher forms of perfection (Motahhari, 2007). Yet
this original disposition does not eliminate the need
for education, since human capacities may be
weakened, misdirected, or obscured by internal and
external factors. This dual possibility creates the
conceptual basis for both negative and positive
education. The present study therefore aims to
comparatively examine the anthropological
foundations of negative and positive education in
the Qur’an and in the educational thought of
Immanuel Kant, John Amos Comenius, and Johann
Heinrich Pestalozzi, focusing on the concepts of
human nature, freedom, rationality, moral
development, discipline, the role of the educator,
and the ultimate aims of education.

The Qur’anic anthropology underlying education is
distinguished by its multidimensional
understanding of the human person. Human beings
are neither represented as naturally perfect nor as
inherently corrupt; rather, they possess capacities
that can develop in divergent directions depending
on choice, self-regulation, knowledge, moral
orientation, and environmental influence. This
conception gives educational processes a dynamic
rather than deterministic character. Tabatabai
interprets Qur’anic discussions of the soul,
guidance, purification, and corruption as indicating
that human beings possess genuine potential for
both  moral elevation and moral decline
(Tabatabai, 1995). Accordingly, education
becomes meaningful precisely because the
individual is capable of transformation and because
neither virtue nor vice is fully predetermined. In
this framework, negative education is concerned
with the removal of obstacles that prevent the
actualization of innate capacities, including



ol O e 9 S 20

ignorance, arrogance, excessive attachment,
imitation without reflection, destructive habit,
moral negligence, and uncontrolled desire. Karimi
interprets negative education in Islamic thought as
a process closely connected with purification and
the removal of barriers to authentic development,
while positive education concerns the cultivation
and strengthening of desirable human qualities
(Karimi, 2015). These two dimensions are not
sequential in a rigid sense, since the removal of one
undesirable disposition often occurs
simultaneously with the formation of its desirable
counterpart. For instance, reducing egocentrism
may create the psychological and moral conditions
for justice, humility, and empathy, while
disciplining impulsive desire may simultaneously
strengthen self-control and responsibility. The
semantic field of Qur’anic concepts such as
guidance, growth, purification, and rectification
also reflects this close relation between eliminating
impediments and fostering development (Raghib
Isfahani, 1991). Positive education in the Qur’anic
framework therefore extends far beyond the
transmission of information. It includes the
cultivation of rational reflection, ethical judgment,
volitional strength, spiritual awareness, social
responsibility, justice, patience, gratitude, and
righteous action. Moral education is incomplete if
ethical concepts remain merely cognitive and are
not transformed into stable dispositions and
responsible conduct; this point has also been
emphasized in contemporary Qur’an-based
discussions of moral education (Abbasi, 2022).
Thus, the Qur’anic model presents education as an
integrated process in which cognition, volition,
emotion, action, and spirituality interact within a
broader teleological conception of human
perfection.

Freedom and reason occupy central positions
within this Qur’anic anthropological framework,
but neither is understood in isolation from
responsibility and moral orientation. Human
freedom does not mean the absence of all
limitation, nor does it imply that every spontaneous
desire should be affirmed. Rather, meaningful
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freedom depends on the ability to exercise
judgment, resist domination by immediate
impulses, and act in accordance with recognized
values. In this sense, negative education may
legitimately involve limitation, prohibition, or
disciplined restraint when such measures
contribute to the development of self-regulation
rather than permanent dependence on external
authority. Positive education, in turn, must
cultivate the rational and moral capacities that
make internal self-government possible. The
Qur’anic emphasis on reflection, understanding,
discernment, and contemplation demonstrates that
reason is not merely an instrumental faculty but an
essential dimension of ethical development. Mulla
Sadra’s Qur’anic interpretation connects human
perfection with the gradual transformation of the
soul through knowledge, awareness, and existential
development (Mulla Sadra, 1985). Accordingly,
genuine learning should affect not only what the
learner knows but also how the learner judges,
chooses, and acts. This framework also clarifies the
role of the educator. The educator cannot be
conceived as an absolute external controller whose
task is to produce obedience, because such a role
would conflict with the recognition of rationality,
will, and human dignity. Instead, the educator
should guide, provide appropriate conditions,
model desirable conduct, prevent destructive
influences, and gradually transfer responsibility to
the learner. This understanding has practical
implications for child education, where the
influence of the family, environment, behavioral
models, and modes of adult interaction can either
facilitate or obstruct moral development (Habibi
Kavandi, 2024). The logic of negative education
therefore includes the management of harmful
conditions and the prevention of premature or
destructive influences, whereas positive education
requires the creation of an environment rich in
dialogue, responsible choice, ethical modeling, and
opportunities for meaningful action. The final
objective is not externally regulated conformity but
the formation of a person capable of acting
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responsibly even in the absence of external
supervision.

Kantian educational anthropology shares with the
Qur’anic framework the conviction that human
beings possess capacities that require cultivation,
yet it is based on a distinct philosophical
foundation. For Kant, the human being must
progress from a condition dominated by natural
inclination toward a condition in which rational and
moral agency becomes possible. Education is
therefore essential to the realization of humanity
itself, because the capacities for autonomy and
moral responsibility do not become fully actualized
without discipline, instruction, and cultivation.
Historical analyses of Kant’s educational thought
emphasize the role of discipline in restraining the
uncontrolled expression of natural impulses so that
the learner can gradually become capable of
rational self-direction (Mayer, 1995). Negative
education in the Kantian sense can thus be
understood primarily through the function of
discipline: it limits forms of behavior that would
otherwise make the individual dependent on
appetite, impulse, or arbitrary inclination.
However, this restrictive function is not the final
purpose of education. The deeper goal is positive:
the development of a person who can act according
to rational moral principles and who no longer
requires constant external control. Gutek’s analysis
of Kantian educational philosophy highlights the
centrality of moral autonomy and the transition
from external discipline to rational self-
government (Gutek, 2022). This structure creates
an important point of comparison with Qur’anic
education, because both traditions distinguish
between immediate behavioral control and the
deeper formation of internal responsibility. Yet the
conceptual foundations differ substantially. In the
Qur’anic perspective, self-control is embedded
within a broader framework of fitrah, divine
guidance, spiritual accountability, and human
perfection, whereas in Kantian thought autonomy
is grounded primarily in rational moral self-
legislation. Consequently, the apparent similarity
between the two models at the level of educational
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process should not obscure their differences
concerning the source of moral normativity and the
ultimate meaning of freedom.

Comenius and Pestalozzi provide two further
anthropological models in which negative and
positive education take forms different from both
the Qur’anic and Kantian approaches. Comenius
conceives the human being as universally educable
and endowed with capacities for knowledge,
morality, and religious development. His
educational theory rests on the conviction that
education should proceed in accordance with the
order of nature and the stages of human growth
(Comenius, 1986). This principle transforms the
meaning of negative education. Rather than
emphasizing only the restraint of undesirable
impulses, Comenius also treats educational error
itself as a potential obstacle to development.
Excessive  pressure,  disorder,  premature
instruction, meaningless memorization, and
methods that disregard the learner’s developmental
readiness may obstruct rather than promote
education. His naturalistic and systematic approach
to instruction therefore implies that one of the
educator’s negative duties is to refrain from
practices that violate the natural order of
development, while the positive task is to cultivate
knowledge, virtue, and religious understanding in a
gradual and organized manner (Tousi, 1975).
Pestalozzi extends this developmental orientation
by emphasizing the internal powers of the child, the
importance of love, and the coordinated education
of intellectual, emotional, and practical capacities.
Biographical and historical studies of Pestalozzi
show that his experiences with poor and
marginalized children reinforced his belief that
every child possesses the potential for development
and deserves an education responsive to his or her
humanity (De Guimps, 2004). His educational
anthropology does not treat the learner as passive
material to be shaped externally but as an active
being whose inner capacities must be awakened
and strengthened. Holman’s interpretation of
Pestalozzi emphasizes the gradual movement from
concrete experience to abstract understanding and
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the importance of learner activity (Holman, 1908).
Similarly, Silber stresses the central role of
affection, emotional security, and humane
relationships in Pestalozzi’s educational thought
(Silber, 1960). From this perspective, negative
education involves the removal of fear,
humiliation, mechanical teaching, and oppressive
conditions that inhibit development, while positive
education consists in providing meaningful
experiences through which the intellectual,
emotional, moral, and practical powers of the
learner can grow in harmony. Contemporary
assessments of Pestalozzi’s legacy continue to
emphasize this holistic and learner-centered
orientation (Prananto & Wardani, 2023). The
comparative analysis therefore shows that all four
traditions reject a purely mechanical conception of
education, although they differ in how they define
the inner capacities of the human being, the nature
of educational obstacles, and the ultimate purpose
of development.

The comparative findings indicate that the most
important point of convergence among the
Qur’anic, Kantian, Comenian, and Pestalozzian
perspectives is their shared recognition of human
educability and their rejection of the idea that
authentic education can be reduced either to
external control or to the accumulation of
knowledge. Each framework assumes that human
beings contain capacities that must be activated,
disciplined, directed, or protected through
education. However, the anthropological basis of
these capacities differs significantly. The Qur’anic
perspective grounds human development in fitrah,
reason, will, responsibility, spirituality, and the
possibility of moral and existential perfection; Kant
centers educational development on the transition
from natural inclination to rational and moral
autonomy; Comenius emphasizes universal
educability, natural order, and the gradual
development of knowledge and virtue; and
Pestalozzi foregrounds the harmonious growth of
intellectual, emotional, and practical powers
through love and experience. These differences
explain why negative education takes distinct
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forms in each system: purification and removal of
moral obstacles in the Qur’anic framework,
discipline and restraint of uncontrolled inclination
in Kant, prevention of pedagogical practices
contrary to natural development in Comenius, and
elimination of fear, humiliation, and conditions
hostile to holistic growth in Pestalozzi. Positive
education is likewise differently conceptualized as
the cultivation of faith, reason, virtue, and
responsible action; the development of rational
autonomy; the organized formation of knowledge,
morality, and religious awareness; or the balanced
growth of mind, heart, and practical ability. The
study therefore concludes that negative and
positive education should not be treated as
mutually exclusive models, but as analytically
distinguishable and practically complementary
dimensions of human development. Their proper
relationship depends on the anthropological vision
that defines what counts as an obstacle, what counts
as a capacity, and what constitutes human
flourishing. Within the Qur’anic framework, the
integration of the two dimensions is especially
comprehensive because restraint, purification,
rational development, volitional strengthening,
moral action, and spiritual orientation are
incorporated into a unified account of the human
person. This comparative perspective also suggests
that contemporary educational theory can benefit
from moving beyond the false opposition between
discipline and freedom, prevention and
development, or external guidance and internal
agency, and instead focus on how carefully
designed educational limits can contribute to self-
regulation and how positive cultivation can
transform  external norms into  internal
commitments. Such an approach offers a
theoretically grounded basis for developing
educational practices that protect human potential
without suppressing individuality and that
encourage freedom without reducing it to
unrestricted impulse.
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